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OBJECTIVES

• Illustrate what could be produced when new materialist wild 
perspectives are put to work in language teacher education.

• Create new lines of thinking by exemplifying how some new 
materialist concepts contributed to the design of an online 
graduate teacher education course in Technology-enhanced 
Language Education (TELE).
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OUTLINE

• Problematization

• Introduction to new materialist perspectives

• Introduction to five active new materialist concepts in 
applied linguistics and language education 

• Illustrations – teaching and research

• Openings

• … And numerous hyperlinks
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PROBLEM

COMMODIFICATION OF KNOWLEDGE AND EDUCATION 

Universities play an instrumental role in (re)production of the 
neoliberal machine (Postma, 2016).

STRUGGLE AND TENSIONS IN TEACHER EDUCATION

Struggle to incorporate learned knowledge from teacher education 
programs to the classrooms (Roy, 2003).

Struggle to manage rapid technological changes (Kessler, 2016)

“Although schools may seem to be open to innovation, novice teachers 
are often ill-equipped conceptually to face these divergent forces, and 
continued to be bound by the Platonic tenets of "image-copy," or 
recognition and representation, that defines so much of schoolwork” 
(Roy, 2003, p. 4) 

20XX Pitch Deck 4

https://marxistsociology.org/2021/10/neoliberalism-and-the-crisis-of-higher-education/
https://news.mit.edu/2019/can-science-writing-be-automated-ai-0418#:%7E:text=Now%2C%20a%20team%20of%20scientists,in%20a%20sentence%20or%20two.


NEW MATERIALIST 
PERSPECTIVES

• The term appeared in the 1990s (Braidottti, 1994; DeLanda, 1996) to 
refer to a set of theories that intended to go beyond the limits of 
humanist perspectives to address current societal issues.

• Some scholars have also argued that these perspectives are not that 
new but are just ways of addressing current issues by (re) engaging 
with preceding forms of materialist thinking – Marx, Nietzsche, 
Spinoza, Deleuze & Guattari (Petersen, 2018; Devellennes & Dillet, 
2018).

• Other Critiques

• Beyond all this, when swimming within new materialist thoughts one 
quickly becomes aware of their wilderness, as they are constantly 
escaping the limits of definitions with/in relational arrangements of 
material, human, and expressive elements.
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https://quod.lib.umich.edu/o/ohp/11515701.0001.001/1:5.2/--new-materialism-interviews-cartographies?rgn=div2;view=fulltext
https://drive.google.com/file/d/1poz1CGlTUmIbTcuqZ0hTjadt-SxlyQf6/view?usp=sharing


MAP
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https://criticalposthumanism.net/new-materialisms/


NEW MATERIALIST ACTIVE ELEMENTS 
(BANGOU & WATERHOUSE, 2021)

RELATIONAL 
ONTOLOGIES

Recognize that life operates with/in 
entanglements of ever-changing 
relations.

Reject binary divisions (e.g., 
subject/matter).

Make no ontological distinction 
between what is and what might 
become.

Problematize representationalist
views of reality.

MATTER

Trouble the idea of the primacy 
of human cognition over 
material entities 

Highlight matter’s emerging 
capacities to do things with/in 
assemblages of ever-changing 
relations. 

RESEARCH

View research as an 
entanglement of relations 
between human and material 
entities that shape and are 
shaped by the production of 
knowledge. 

Emphasize experimentations 
with the vitality of matter.
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https://drive.google.com/file/d/1pFmkNVBcGlNBvbkrhDW1PMyn7pWMNCBu/view?usp=sharing
https://drive.google.com/file/d/1PARxJ_xDi1ovo0wDu3yuICnr9Y66juxc/view?usp=sharing
https://drive.google.com/file/d/1hs8ueTbxU9jaMHtmuY33FUq7pqiac5P1/view?usp=sharing


CONCEPTS

How we live our lives is intrinsically connected to the ways we think 
about ourselves and the world. Thus, thinking differently might be one 
way to change our lives (Deleuze and Guattari, 1987).

• Representational (tree) and rhizomatic thinking 

• Becoming

• Assemblage (agencement)

• Language

• Learning

• How are these concepts capable of transforming the ways I think 
about myself, language teacher education, and research? How are 
these concepts capable of opening up new possibilities for my 
practices as a researcher, and a language teacher educator?

• How are these concepts capable of transforming the ways pre-and 
in-service language teachers think about themselves and language 
education? How are these  concepts capable of opening up new 
possibilities for their practices as language teachers?
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REPRESENTATIONAL
AND RHIZOMATIC
THINKING



REPRESENTATIONAL (TREE) AND RHIZOMATIC 
THINKING (DELEUZE AND GUATTARI, 1987)

Representational Thinking Rhizomatic Thinking

Constants, Norms, Tracing, Logic, 
Control, and Transcendent Generalities 

Ruptures, Rhizomes, Differences, 
Possibilities, Mapping, Alogisms, 

Experimentations, Immanent 
Emergences
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AND

https://youtu.be/iDVKrbM5MIQ
https://drive.google.com/file/d/1wpjeXAV5DtOiz5bvClWmx36IoRfrRzN5/view?usp=sharing
https://drive.google.com/file/d/1D-nH7tJxKxipDBA_VS-XOwcyKGKTpVgh/view?usp=sharing


THE COURSE

Within the design of an online learning space what are human (e.g., 
teachers, students, researcher), non-human (e.g., material, forces, 
dreams), and expressive (e.g., words, signs) elements capable of co-
producing and becoming?

• The learning space is a 12-week online graduate-level teacher 
education course in TELE. During the 12-week online course, students 
are tasked with completing 5 modules, each of which focused on a 
different element associated with TELE (e.g., language learners and 
technology, future of TELE). 

• The course’s primary objective was to enable language teachers to 
experiment with integrating digital technologies (DT) into their practice 
while simultaneously developing the following competencies: 

• 1) the capacity to apply creative and innovative thought processes; 
• 2) the capacity to adapt to ever-changing and complex environments 

(e.g., a language classroom); 
• 3) the capacity to use DT to access and create knowledge, solutions, 

and products for language teaching and learning; 
• 4) the capacity to appreciate diversity, disorder, and ambiguity.

The collected field material consists of (1) participants’ course material
(blog logs and postings, reflective multimedia assemblages, and projects);
(2) transcripts of semi-structured interviews.
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DISRUPTING THE CODES OF TEACHING

Disruption of taken for granted relationships between elements 
of a course- LANGUAGE AND CLARITY AND Teaching

Do you have an exemplary example for this assignment? I think 
I’m a little confused. I need to use a program to show my 
learning through my placement in relation to that of CALL. I’m 
scared I am not doing enough for how much it is worth.

Thank you for your help.

From:

Bangou, F. & Vasilopoulos, G. (2018). Disrupting course design in online CALL 
teacher education: An experimentation. E-learning and Digital Media, 15(3), 
146-163
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RESEARCH - RHIZOANALYSIS

• Rhizoanalysis (Masny, 2016) was used to explore what 
these ruptures were capable of doing to students’ 
capacities as well as my capacity to apply creative and 
innovative thought processes and appreciate ambiguity.

• Macro, meso, micro

ACLA 2022 13

https://drive.google.com/file/d/16FzGHW2lfHrJDVKzG6gkfTyjoniIKa_D/view?usp=sharing


MAP
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BECOMING, 
ASSEMBLAGE, 
LANGUAGE, AND 
LEARNING 



BECOMING AND ASSEMBLAGE 

• “To become is never to imitate, not to ‘do like’, nor to 
conform to a model . . . There is no terminus from which 
you set out, none which you arrive at or which you ought 
to arrive at . . . For as someone becomes, what he is 
becoming changes as much as he does himself” 
(Deleuze and Parnet, 1987, p. 20).

• Assemblage : Creative and temporary arrangements of 
heterogenous human (e.g., teachers, students), non-
human (e.g., books, forces, dreams) and expressive 
(e.g., words, signs) elements as well forces of 
power/stabilization and resistance/destabilization

• Assemblages have the potential to enable and block 
one’s capacity to act/become.
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https://drive.google.com/file/d/137W-5lPQvTqC7Gfl4NRDXX1tDxPuOFcw/view?usp=sharing


LANGUAGE AND LEARNING

• 🐋🐋 🎀🎀 𝐼𝐼𝓃𝓃 𝒽𝒽𝒾𝒾𝓈𝓈 𝒷𝒷💙💙❤𝓀𝓀 𝒫𝒫🌞🌞𝓈𝓈𝓉𝓉𝒽𝒽𝓊𝓊𝓂𝓂𝒶𝒶𝓃𝓃𝒾𝒾𝓈𝓈𝓉𝓉 𝒶𝒶𝓅𝓅𝓅𝓅ℓ𝒾𝒾𝑒𝑒𝒹𝒹
ℓ𝒾𝒾𝓃𝓃𝑔𝑔𝓊𝓊𝒾𝒾𝓈𝓈𝓉𝓉𝒾𝒾𝒸𝒸𝓈𝓈 (𝟤𝟤🏵🏵💙💙𝟪𝟪) 𝒫𝒫𝑒𝑒𝓃𝓃𝓃𝓃𝓎𝓎𝒸𝒸💗💗🌸🌸𝓀𝓀 𝒹𝒹𝓇𝓇𝒶𝒶𝓌𝓌𝓈𝓈😍😍𝓃𝓃
𝓉𝓉𝒽𝒽𝑒𝑒 𝒸𝒸🍩🍩𝓃𝓃𝒸𝒸𝑒𝑒𝓅𝓅𝓉𝓉 💙💙𝒻𝒻 𝒶𝒶𝓈𝓈𝓈𝓈𝑒𝑒𝓂𝓂𝒷𝒷ℓ𝒶𝒶𝑔𝑔𝑒𝑒 𝓉𝓉💍💍
𝒹𝒹𝑒𝑒𝓉𝓉𝑒𝑒𝓇𝓇𝓇𝓇𝒾𝒾𝓉𝓉𝒾𝒾🏵🏵𝓇𝓇𝒾𝒾𝒶𝒶ℓ𝒾𝒾𝓏𝓏𝑒𝑒 ℓ𝒶𝒶𝓃𝓃𝑔𝑔𝓊𝓊𝒶𝒶𝑔𝑔𝑒𝑒 𝒻𝒻𝓇𝓇🌸🌸𝓂𝓂 𝒽𝒽𝓊𝓊𝓂𝓂𝒶𝒶𝓃𝓃
𝒸𝒸🍩🍩𝑔𝑔𝓃𝓃𝒾𝒾𝓉𝓉𝒾𝒾💞💞𝓃𝓃 𝒶𝒶𝓃𝓃𝒹𝒹 𝒶𝒶𝑔𝑔𝑒𝑒𝓃𝓃𝒸𝒸𝓎𝓎 𝒶𝒶𝓃𝓃𝒹𝒹 𝓇𝓇𝑒𝑒𝓉𝓉𝑒𝑒𝓇𝓇𝓇𝓇𝒾𝒾𝓉𝓉❁𝓇𝓇𝒾𝒾𝒶𝒶ℓ𝒾𝒾𝓏𝓏𝑒𝑒
𝒾𝒾𝓉𝓉 𝓌𝓌𝒾𝒾𝓉𝓉𝒽𝒽𝒾𝒾𝓃𝓃 𝑒𝑒𝓋𝓋𝑒𝑒𝓇𝓇 𝒸𝒸𝒽𝒽𝒶𝒶𝓃𝓃𝑔𝑔𝒾𝒾𝓃𝓃𝑔𝑔 𝓇𝓇𝑒𝑒ℓ𝒶𝒶𝓉𝓉𝒾𝒾🌸🌸𝓃𝓃𝓈𝓈 😍😍𝒻𝒻
𝒽𝒽𝓊𝓊𝓂𝓂𝒶𝒶𝓃𝓃, 𝓂𝓂𝒶𝒶𝓉𝓉𝑒𝑒𝓇𝓇𝒾𝒾𝒶𝒶ℓ, 𝓈𝓈𝓅𝓅𝒶𝒶𝓉𝓉𝒾𝒾𝒶𝒶ℓ, ℓ𝒾𝒾𝓃𝓃𝑔𝑔𝓊𝓊𝒾𝒾𝓈𝓈𝓉𝓉𝒾𝒾𝒸𝒸𝓈𝓈, 
𝓂𝓂𝓊𝓊ℓ𝓉𝓉𝒾𝒾𝓂𝓂♡𝒹𝒹𝒶𝒶ℓ 𝒶𝒶𝓃𝓃𝒹𝒹 𝓈𝓈𝑒𝑒𝓂𝓂𝒾𝒾💍💍𝓉𝓉𝒾𝒾𝒸𝒸 𝑒𝑒ℓ𝑒𝑒𝓂𝓂𝑒𝑒𝓃𝓃𝓉𝓉𝓈𝓈 𝓉𝓉𝒽𝒽𝒶𝒶𝓉𝓉
𝓅𝓅𝓇𝓇💮💮𝒹𝒹𝓊𝓊𝒸𝒸𝑒𝑒 𝓂𝓂𝑒𝑒𝒶𝒶𝓃𝓃𝒾𝒾𝓃𝓃𝑔𝑔-𝒷𝒷𝑒𝑒𝒸𝒸💮💮𝓂𝓂𝒾𝒾𝓃𝓃𝑔𝑔.  🎀🎀 🐋🐋

Made with https://www.coolgenerator.com/emoji-text-generator

• Moving beyond the study of grammar, semantics, and vocabulary 
alone to explore the productive potential of languaging as it 
unfolds with/in assemblages of human and non-human elements 
(Toohey & Smith, 2022). 
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https://www.coolgenerator.com/emoji-text-generator
http://typatone.com/m/XLiFunwxjS


LANGUAGE AND LEARNING

“We never know in advance how someone will learn; by means of what loves 
someone becomes good at Latin, what encounters make them a philosopher, or in 

what dictionaries they learn to think” (Deleuze, 1994, p. 168).

“Learning to swim or learning a foreign language means composing the singular 
points of one’s own body or one’s own language with those of another shape or 
element, which tears us apart but also propels us into a hitherto unknown and 

unheard-of world of problems” (Deleuze, 1994, p. 192, as cited in Johnson, 2014).

“One becomes a carpenter only by becoming sensitive to the signs of wood, a 
physician by becoming sensitive to the signs of disease” (Deleuze, 2000, p. 4, as 

cited in Johnson, 2014)

In this sense, learning a language and learning to become a
language teacher is a constant experimentation in contact with the
ever-changing capacities of language and any other elements of the
world to co-produce. So, is not about mimicking (i.e., acting like or
being like something or someone else). On the contrary, it is about
co-producing nothing else other than itself, as affected by
innumerable transformative flows of relations, problems, and signs.
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TEACHING: TEACHER BECOMING IN CALL

An assemblage of expressive, human, 
material, social, and technological 
elements mingling with forces of 
stabilization, destabilization, 
restabilization, without beginning or end, 
but only with different points of entry.

While the elements of this arrangement 
are randomly located, the TBIC appears in 
the middle to express that it is the entry 
point into the arrangement of the 
students' experience with (in) the course. 
In addition, the connection lines are 
updated in different colours and 
thicknesses to express that the elements 
of the TBIC never connect twice in the 
same way (colours) and with the same 
intensity (thickness) (Bangou, 2020, p. 
193)
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https://drive.google.com/file/d/1PqBs3sexELY-J8N_Ipwh1fRZMt69fUGt/view?usp=sharing


RESEARCH: WHAT ARE TBIC, TECHNOLOGY, AND LANGUAGE CAPABLE 
OF CO-PRODUCING AND BECOMING?

https://natahowew.weebly.com/
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MOVING AWAY FROM IMAGE-
COPY TENETS

“My own experience is now something that I see as dynamic, and moving,
and growing, and as such I feel that this collage highlights some of my own
experiences that are probably quite unique and perhaps different from
other educators who are learning to integrate technology.”

“So, in terms of changing my views on using computers or technologies to
assist learners, I thought about . . . I was challenged throughout the course
to think about . . . does everything have to be structured? Does it have to be
a structured piece of writing, for example, with a thesis and supporting
details? I also thought about doing: Do I have to be an expert on all things?
Because there is so much technology that is out there that we can’t possibly
know everything. Sometimes that makes teachers feel uncomfortable
because it means that they may have to embrace ambiguity”.

“This collage, its connectedness of all the elements that are present, helps
illustrate the learning that took place in this course for me. The idea that
everything can be linked such as in a rhizome growth, calls for much
disruption in our normal way of thinking, and requires reflection with each
connection and disruption. I also wanted to show the creativity in which
traditional forms of teaching and learning can be blended with technology
to help students enjoy learning in a safe, and fun environment. We are all
unique, and the differences we share are lesser than what people have in
common.”
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UNTHINKING

“I’m definitely making more of an effort to use, um, that sort of socio-material
language in my day to day, or as I'm having these sorts of reflective moments about
what's going on. Um, whereas before I think, especially in the last session, uh, the last
interview I was probably very hesitant to do so because there's all that apprehension
around. Am I using these terms, right. If I start to use them in my day-to-day
incorrectly, then I'm going to, I'm going to have that reinforced and that'll come out in
the research. Um, so that's, that's been a big one.”

“And I was trying to put my finger on what the, what the moment was that sort of
disrupted my sort of day to day. I didn't want me to say unthinking, but you know,
going about, I opened three programs then I get to work. Um, but definitely something
in that did bring that to light. And then I looked at each program individually and
thought, okay, what does resizing this program do? Okay. What does the resizing this
program do? How do I negotiate between what I think I need or how I think I work
best in this moment to, to produce the work that I'm going to do and how do I work
with the programs in that moment to, to co-produce that in a more, Uh, a way that I
find more effective.”

“So yeah, actually I learned, while I'm designing this course I’m thinking, about the
course design about the involvement at the end. Because we have, like, for this term we
have four, three classes left and, uh, I send to ask them to reflect on their process. I
designed a template for them, like how they feel, do they feel happy or, like disrupted
or, you know, I ask them to engage with the feeling and also emotions. And also I'm
going to ask them to reflect on what kinds of skills or knowledge they learned. Not
only the language, from the language perspective, but also other perspectives as well
and, uh, I hope they could make, or evolve better through this kind of, reflect reflective
process. So, and also, when I, when I was designing the curriculum, I'm thinking about
the framework to offer, like the human elements, the technological elements,
pedagogical elements. All of these elements I was considering. So we make these
curriculum more well better than the ones that I have designed before. I think because
I didn't, I think about those so many sectors before. Yeah”
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OPENING

Wilderness requires actions that are part theory, part praxis, that run against 

the grain, are future-oriented, creative and transdisciplinary, and promote more 

than-human modes of understanding (Geers & Carsten, 2021)
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OPENING

• Rethinking the function, and influence of human, non-human, and 
expressive elements in language teacher education

• Think about the interrelationships between form and content in 
assessment , and how these relationships can be transformed by 
experimenting with the creative potential of technology and 
languaging.

• Develop new methodologies to document and analyze change in 
language teacher education

• Think about the power of reproduction in education and research, and 
how this power may affect language teachers' ability to work in ever-
changing circumstances.

• Explore new territories and potentialities in language teacher 
education .

• Reflect on the possibilities offered by practices that consider the 
transformative power of intensity in learning and research. 
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OPENING

“We wondered if thinking we have to completely understand a concept before 

we can do something with it falls back into the myths of representation (i.e., 

that there is a linear correspondence between words and things and between 

theory and practice). Really, we agreed, we do not need to know what the fuck 

affect is, precisely. Understanding that it is a force of some kind, an energy or 

intensity that moves us, animates us, affects us in some way, is enough. The 

important piece is not what it is, but what it does—which we can analyse and 

describe.”

(Strom & Mills, 2021, p. 190)
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